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1. Introduction 

 The objective of this presentation is to pay homage and celebrate the life 
achievements and legacy of our departed former president and the Founding 
Chancellor of The University of Dodoma. The late Benjamin Mkapa was a man of 
many talents and many accomplishments. He was a brilliant, hardworking 
student at school, an imaginative and resourceful worker, a strategic and no-
nonsense leader, an intellectual and avid reader, a highly respected 
internationalist, and an accomplished member of literati. During his life, he 
worked as a trusted assistant to the Father of the Nation, Mwalimu J. K. Nyerere; 
a journalist, a managing editor of the Nationalist and later Daily News as well 
and a broadcaster on Radio Tanzania External Services; a minister for foreign 
affairs; information and culture; science technology and higher education; an 
ambassador or high commissioner to many countries; and finally as president of 
the United Republic of Tanzania.  

As president, he restored the macro-economic fundamentals of the country, re-
negotiated the country’s debt and obtained a 40-per cent reduction of that debt, 
increased the country’s revenue from $612,585 in 1995 to $1,796,862 in 2005. 
Bank interest rates declined from 36% to 15% when he was president. He re-
introduced long-term, medium-term and annual planning into the country. The 
basic strategic frameworks, including Vision 2025, MKUKUTA, MKURABITA, and 
Mini Tiger Plan 2020 were introduced during his time.  

_____________________________________________________________________________________ 
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He also founded many institutions that are currently critical to Tanzania’s 
development efforts. These include TASAF, NHIF, TRA, PCCB, the Commission for 
Human Rights and Good Governance, PPRA, as well as many regulatory 
agencies, including BRELA, EWURA, TCCRA, SUMATRA, TANROADS, and NBC. 
After his retirement he was called upon to serve in many premier international 
bodies, including Club de madrid – The African Wildlife Foundation, Investment 
Climate Facility for Africa, UN Initiative “Delivery as One”, UNCTAD Panel of 
Eminant Persons, UN Commission on the Legal Empowerment of the Poor, the 
South Centre, and Trustee of the Aghakan University. 

In carrying out his many functions, President Mkapa related to higher 
education in four ways. The first is his personal journey as a student. He went to 
St. Francis College Pugu in 1957 and thereafter to Makerere University College 
where he graduated in April 1962 with a degree in English literature and 
phonetics. He studied international diplomacy at Columbia University (USA) from 
1962 to1963. He finally went to London as an intern at the Mirror newspaper to 
learn how to function as a managing editor of a newspaper. We know from his 
book that he loved schooling, that he was an excellent student, and that he 
worked very hard. He combined prayer and work: Ora et Labora, especially at 
Ndanda and St. Francis College Pugu. 

 He later related to higher education as the founding minister of a newly 
established ministry of science, technology, and higher education after the 1990 
elections. Five years later, he was elected president and was thus in charge of all 
public affairs, including higher education. In that role, he not only grappled with 
serious challenges of economic dislocation, mismanagement, and resource 
scarcity, but also their consequences, including the debilitating deterioration of 
infrastructure and services at the institutions of higher learning. After his 
retirement he continued to associate with higher education in several leadership 
positions, including being the Chancellor of The University of Dodoma and a 
trustee for the new Aghakhan University in Arusha. 

 2



 Fourthly, and finally, President Mkapa related to higher education as a 
scholar and public intellectual on the national, regional and international scale. In 
that role, together with many eminent persons, he grappled with global issues of 
development, human rights, peace and security, and discrimination in all its 
manifestations. 

In carrying out his functions in the myriad of the roles that he was called 
upon to play, President Mkapa was guided by and operated within a view that 
was informed by his upbringing and faith. His world view was anchored on a 
realistic and sober understanding of the world capitalist system in which we live, 
characterized by imperial unequal power relations, continued neo-colonial 
exploitation of Africa and its natural resources, and unequal distribution of 
resources between and within countries. 

Secondly, he related to higher education through a reading and 
appreciation of Africa’s colonial past and its debilitating political, economic, social 
and cultural consequences. He advocated self-reliance and self-development as a 
solution to Africa’s problems. For Tanzania, he desired “a high-quality livelihood; 
peace, stability and unity; good governance; a well-educated and learning 
society; and a competitive economy capable of producing sustainable growth and 
shared benefits” (Mkapa, 2019: 153). It is within this context that one needs to 
understand and appreciate President Mkapa’s treatise on education in general 
and on higher education in particular. 

This essay seeks to explore the legacy of President Mkapa with respect to 
improvement of higher education. Relatedly, we want to find out how each 
individual can embrace his living legacy and contribute to the building of an 
education system capable of transforming Africa. The essay is divided into five 
sections, including the introduction. Section two looks at the place and role of 
education, while section three briefly presents Tanzania’s educational regimes. 
Section four focuses on the challenges facing higher education. The final section 
looks at how each one of us could carry forward his legacy and contribute to the 
construction of an education system that is self-sustaining and transformative. 

2. The Place and Role of Education 

 Education is critical in all political systems because of its normative, 
instrumental, cost, and scarcity features. All political systems accord education a 
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normative value. Political systems and their societies value education because it 
is a good thing to acquire knowledge and an understanding of nature and 
society. Education is an important status symbol for individuals, families, groups 
and nations. This is more so because education has an instrumental quality both 
at the level of the individual and the level of a nation. At the level of the 
individual, education provides the knowledge, skills and techniques needed in 
carrying out specific tasks which is indispensable in engaging in employment, 
trades, and professions. It is one of the most important vehicles of upward 
mobility in every society. President Mkapa said: “There is an education that 
prepares and empowers you for self-development by giving you the intellectual 
tools, the skills, and the spirit of entrepreneurship to be employable or self 
employable” (Mkapa, 2013: 343). 

Nationally education is important in securing gainful employment, income, and 
wealth. It is one of the most important tools for raising the skill levels of the 
population, and in socializing the young and moulding the diverse groups in a 
society into one cohesive viable nation (i.e. nation-building). As we engaged in a 
war against poverty, President Mkapa said, “Education is the frontline 
soldier” (Ibid.:, 343). He was greatly convinced of the criticality of education, 
especially its instrumental quality. He argued that “education and development 
are both open-ended, but mutually supportive processes” (Ibid.:, 286). He 
emphasized that “education is the single most important factor in development.” 
While not ignoring its aspect of “preservation and aggregation of knowledge”. 
(Ibid. 287). He also said that “education is a tool. Like any other tool, it means 
little on its own. But when used it can transform lives and livelihoods” (pIbid.: 
367). 

Education also had a cost value. It cost nations vast resources to educate 
their populations and families to educate their sons and daughters. This was 
particularly the case where high-quality higher education was needed. Thus, 
decisions had to be made at the level of the nation and individual families on 
how much to mobilize the needed resources. President Mkapa was aware of the 
complaints about the high cost of education. He agreed with Derek Bork, the 
President of Harvard who once said, “If you think education is expensive, try 
ignorance” (Ibid.: 308-309). Finally, and relatedly, education had a scare value. 
Because of its normative and instrumental value, the need and demand for it was 
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universal. An overwhelming majority of people demanded education. However, 
because of its cost, it could not be available to all at all levels. Education was 
thus a scarce resource in many societies. Consequently, governments were hard 
pressed to assure equal access to education for all groups and individuals in 
societies. They were also obliged to assure a fair distribution of the burden of 
meeting the cost of education. 

 Education was consequently a field of contestation and struggle as 
different groups in society tried to access and enjoy it. Different perspectives 
arose as to what kind of education would be provided, to whom, by whom, how, 
when, at what cost, at what time, for what purpose, etc. Different perspectives 
and answers could develop and contend from a religious, class, racial, or 
ideological perspective. Socialists, for example, preferred basic education for all, 
while elitists preferred secondary and university education for a few. Some 
preferred public provision and production of education, while others preferred a 
private alternative. It is this contestation and engagement, the processes and 
main actors, as well as the resultant solutions and compromises that constituted 
the environment within which President Mkapa related to and dealt with 
education in general and higher education in particular. 

3.   Tanzania’s Educational Regimes  

Tanzania has witnessed three educational regimes. The colonial, the post-
independence and the liberalization educational regimes. The colonial education 
regime was driven by the desire on the part of the colonialists to develop an 
indigenous clerical cadre for its civil service and technical hands for the various 
kinds of jobs that demanded skilled and semi-skilled labour. President Mkapa 
quotes figures to show that at independence only 23% of the men and 7.5 per 
cent of the women over fifteen years of age had formal education. Some 8.5 per 
cent of the adults were illiterate (Ibid.: 367). It was mostly produced by religious 
institutions, although the government met up to 80% of the costs through 
grants-in-aid. The government also managed a few schools. 

 The above was supplanted by the post-independence education regime. 
This regime tried to address the concerns of various groups in society. Issues of 
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quality and quantity, purpose and provision, costs, and access were looked at 
within the context of the vision of nation-building and later of a socialist and self-
reliant society. The single-party political leadership sought to maximize the 
normative value of education by declaring ignorance one of the basic three 
problems of society, the others being disease and shelter. It sought to maximize 
the instrumental value of education by aspiring to produce an indigenous 
educated class so as to achieve national manpower self-sufficiency by 1990. 
Education was also used as a blending agent, moulding Tanzania’s diverse class, 
ethnic, religious, geographical and racial … into one Tanzanian nation. President 
Mkapa emphasizes the critical role that education can and should play “in nation 
building” (p. 365). 

 The post-Arusha Declaration education regime attempted to distribute 
education across racial, religious, ethnic and class lines. The division of schools 
along racial and religious lines was abolished and all the schools were eventually 
nationalized through the 1969 Education Act. Admission was open to all, 
irrespective of one’s racial, ethnic, or religious background. Placements were 
made on a national basis and were unevenly distributed in favour of areas that 
were historically disadvantaged. There was a preference for boarding schools to 
day schools. The former led to the movement of children away from their homes 
and facilitated their mixing and living with people of different backgrounds. 
Education was made free for all those who competitively qualified. The sons and 
daughters of the poor could, therefore, access this scare resource. The 
curriculum content was revamped and made relevant and sensitive to Tanzanian 
needs. It goes without saying that the above measures met the demands of 
most groups in society, and, for over 20 years, education was made free for all 
those who competitively qualified.  

 However, the above measures were also costly. The commitment to 
publicly produce and provide education is a very expensive undertaking 
everywhere and Tanzania was no exception. In addition, such nation-building 
measures as national placements, the sending of students to distant areas, a 
preference for boarding schools, etc. added to the costs of education. At its 
height 15 to 18 per cent of the national (central) budget went to education, 
which had been declared “free”. As the budget crunch set in at the beginning of 
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1978, pressure started to build to reduce financial allocations to education and 
other social services. It is this situation that led to the third educational regime. 

 The post-liberalization educational regime started after the adoption of the 
structural adjustment policies (SAPs) at the behest of the International Monetary 
Fund and the World Bank in 1986. With the abandonment of socialism, several of 
the tenets of the post-Arusha Declaration educational regime were also 
abandoned. Education was no longer for all, nor was it ‘free’ anymore. Cost-
sharing became the norm. The various socialization and nation-building 
measures were also quietly abandoned. The number of day schools, for example, 
increased. Government budgetary allocations to education continued to decline 
to maybe a third or less of what it used to be at its height. The quality of public 
education declined as resources declined. 

 Politically, education once again became a hot issue. The decline in the 
quantity and quality of education was a disturbing issue for most Tanzanians, 
some of whom abandoned public schools in favour of expensive private schools 
in the country or abroad. Issues of cost and access once again became divisive. 
Higher education was no exception. As far back as 1999, President Mkapa saw 
the urgent need to “give a new lease of life” and energy to our institutions of 
higher learning. 

4. The Challenges Facing Higher Education 

President Mkapa was very concerned about the state of higher education 
in the post-SAPs era. Like elsewhere, in Africa societies were undergoing rapid 
changes, especially in terms of their economic and social architecture and modes 
of political dispensation. Africa was experiencing a high rate of population 
expansion, rapid urbanization, enduring rural poverty and urban inequality, 
continued trade imbalance with global partners, emerging pockets of new 
mineral resource endowments and attendant economic opportunities, and 
growing difficulties in creating and maintaining stable political systems. 
Meanwhile, the global economic and geopolitical context for the development of 
African societies was also changing, mainly in terms of intensification of global 
competition for resources and markets, complex dynamics of the fourth 
Industrial Revolution and shifts in the global power configuration. This situation 

 7



of rapid change in Africa’s reality and its global context called for constant 
probing into the kind of future that Africa should aspire to, how to achieve it, and 
the role of tertiary and university education in its pursuit. President Mkapa said, 
“We must not dismiss off hand the fear that our universities may be derogated in 
the 21st century, about to become some intellectual dinosaurs for failure to adapt 
to new challenges and realities” (p. 306, op. cit.). 

President Mkapa spent time deliberating on this dilemma and addressing it 
at various fora. The long-debated policy options regarding the future of the 
university in Africa as it relates to the continent’s development remained central 
to his thinking. In brief, he grappled with the age-long issues regarding the 
condition and direction of higher education development on the continent and 
Tanzania by focusing on the following issues: 

i. Proper balancing between expansion of student enrolment 
and quality improvement; 

ii. Balancing basic knowledge and values and, training for 
practical and relevant skills; 

iii. Emphasis on scholarly disciplines vis-á-vis cross-disciplinary 
packaging of programmes; 

iv. Classroom contact vis-á-vis online learning; 

v. Delivery of knowledge vis-á-vis social and ideological 
grooming of students; 

vi. Public versus private partnerships in educational delivery; 

vii. A national vis-á-vis regional focus; and 

viii. Reflection of the past in the present and future. 

4.1    Proper Balancing between Expansion of Student Enrolment  
and Quality Improvement 

A prosperous and self-driven continent needs a knowledge society, one in 
which the majority of people have high-quality general and specialized 
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knowledge. Student enrolment in higher education institutions in African 
countries was still far lower than that in universities on other continents. Future 
Africa will, therefore, need more universities and more young men and women 
who are enrolled on tertiary education institutions. This idea could, however, only 
be implemented meaningfully if the requisite inputs in terms of staff, equipment 
and were available. Expansion of student enrolment without due consideration of 
the costs involved would certainly lead to a drastic drop in the quality of the 
output, particularly in the levels of graduant’s knowledge and skills and in staff 
and graduate student research outputs. It would be far better not to attempt 
expanding student enrolment if inputs are not assured than hazarding the 
negative consequences of doing so. Yet he also noted that much more could be 
archived with the same resources available to a particular university at any given 
moment by improving efficiency in strategic planning and implementation of 
programmes. This entailed optimum utilization of the available human and 
financial resources through effective management. It was also a well-known fact 
that proper use of digital technology could do much in terms of expanding 
accessibility to quality higher education at a comparatively lower cost. He also 
noted the issue of what to do to address the challenges that come with the use 
of digital technology, the point to which we will return shortly. 

4.2       Balancing Basic Knowledge  and Training for  
  Practical and Relevant Skills 

 In the current context, where higher education is globally seen mostly as a 
development tool, the relevance of African universities is judged primarily in 
terms of their ability to impart to young people the practical skills needed in 
important economic and service sectors within the societies. Universities, 
therefore, need to be highly sensitive to the human resource needs in their 
respective countries as they review their programmes or introduce new ones. 
They need to keep abreast of the important economic and service sectors. 
Programmes also need to be designed in such a way that they allow for 
reasonable contact between the managers in these sectors on the one hand, and 
students and university staff on the other. This is, obviously, a difficult task, 
partly because in most African countries these sectors are still at an infant stage 
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and the managers are still grappling with the challenges relating to weak 
organizational structure and financial limitations. In addition, it is impossible for 
the currently available attachment positions in Africa’s economic and service 
sectors to absorb the graduates from all the universities, given their rapidly 
growing numbers. He emphasized that African universities must “strive to 
improve the quality of their output if they are to continue to maintain their 
current share of the local and international labour market which will continue to 
require high standards of performance” (Ibid.:. 306). He cautioned that 
“expansion of [student] enrolment is a good objective, but one that must not be 
pursued at the expense of a reduced quantity of instruction and output. 
Unbridled expansion of student enrolment at the expense of quality will result in 
tertiary education awards reflecting certificates of an expanded and elevated 
secondary school” (Mkapa, 2013: 304). 

 He noted that there was a need to balance skills development and learning 
for basic knowledge. This was important because the latter could not be a 
substitute for the former. The search for and an articulation of basic knowledge 
has always been central to any university worth the name. Therefore, African 
government and universities have to avoid denying staff and students the 
opportunity to engage meaningfully in knowledge creation and in critical 
evaluation of the existing knowledge. It is important for universities to maintain a 
good blend of theoretical engagement and practical training in each programme 
they offer. In the field of research, deliberate efforts have to be made to ensure 
that staff and graduate students are sufficiently involved in both basic and 
applied research. The challenge that African universities have to grapple with in 
seeking this balance is financial and human resource constraints. Like elsewhere, 
strategic planning and dedication of time and effort would hopefully make a 
difference in Africa.  

4.3 Emphasis on Scholarly Disciplines vis-à-vis Cross Disciplinary 
Packaging of Programmes 

The teaching programmes in most African universities are still largely 
organized along the lines of traditional disciplines in the social sciences; 
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humanities; the basic sciences; and the professional fields of medicine, law and 
engineering. President Mkapa often wondered whether there was a need to 
reconsider the merits of this approach. He suggested that such reconsideration is 
necessary, given the fact that the challenges facing Africa are multifaceted and, 
therefore, cannot be addressed using knowledge from a single traditional 
discipline. He understood that a multi-disciplinary approach is not a completely 
new concept to African universities. Many have experimented with a strategy 
involving a designation of one or several courses as compulsory to all 
undergraduate students. Tanzanian universities have for many years offered a set 
of compulsory courses in development studies for undergraduate students.  

He emphasized that the current development and social emancipation 
needs on the continent demand more creative efforts in packaging teaching 
programmes for greater relevance and service to society. This is not to say that 
the traditional disciplines should be left to die in favour of the newly introduced 
subject combinations. This is not sustainable because the traditional disciplines 
are still a basic arena for intellectual inquiry. What he suggested, instead, was 
that within universities there should be programmes that bring together various 
disciplines for the purpose of creating or articulating bodies of knowledge that 
are necessary for understanding particularly important socio-political phenomena 
or addressing particular development challenges. The programmes should not 
confine themselves to research only, but should also give sufficient weight to 
theoretical articulations through teaching and coursework. There would be 
several such programmes in a university, but care has to be taken to avoid 
suffocating the basic disciplines. 

4.4 Modes of Delivery: Classroom Contact and Online Learning 

The use of digital technology in university education and learning has 
expanded in Africa in the past 30 years. It involves providing electronic reading 
materials such as books and journal articles, as well as online course delivery. 
While digital technology will continue to influence learning, whether we like it or 
not, education policy makers in Africa have an opportunity to determine the 
extent to which online learning replaces the traditional classroom contact. This is 
important because both education delivery modes have advantages and 
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disadvantages. Classroom contact, as we all know, puts serious limitations on the 
accessibility of higher education because it requires classroom space for every 
learner and the presence of an academic staff member at every contact time. Yet 
it provides interactions in communities and at the workplace. Online learning, on 
the other hand, is highly dependent on technology and is, therefore, prone to 
technological obsolescence; needs dependable infrastructure such as the supply 
of electric energy and up-to-date computing devices; is prone to the vagaries of 
the disruptive elements of digital communication; is subject to managerial 
efficiency in administering it; and may at times not be cost-effective in an African 
setting. In spite of these challenges, online learning provides opportunities for 
rapid expansion of student enrolment so that they have virtual interaction with 
people and ideas that matter in their studies. Above all, online learning benefits 
students through access to the most current learning materials and perspectives 
pertinent to their areas of study. 

In view of these advantages and challenges, President Mkapa argued for a 
balanced combination of the delivery methods. Future African universities should 
have well designed and administered online learning programmes, on a scale 
that corresponds to the economic and other requisite resources available to 
them. It is probably not advisable to adopt large-scale online delivery modes. 
This can only happen when sustainable sources of funding for using the modes 
are secured and assured. Meanwhile, he believed that class contact would 
remain the main delivery mode for most African universities. However, 
universities need not retain the old practices associated with this delivery mode 
such as the ‘talk and chalk’ method and the use of outdated lecture notes. It is 
absolutely necessary to diversify students’ learning experiences through the use 
of multimedia in presentations and to give students the opportunity to access the 
digital resources stored at the university or on the Internet. 

4.5 Delivery of Knowledge vis-à-vis Social and Ideological Grooming 
of Students 
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Traditionally, university education targeted the intellectual faculties and 
social disposition of learners. With the rise of the industrial society, development 
of practical skills had come to the fore as a core objective. With time, 
universities’ concern with the social and cultural grooming of the younger 
generations had increasingly diminished. The situation in Africa, with regard to 
the cultural and social grooming of students, could be said to be worse partly 
because of the continent’s colonial heritage and strong cultural influences 
emanating from globalization. There is a need to articulate strong aspirations for 
a strong cultural identity and shared values among Africans. As they contribute 
to the global arena, African universities have to cherish a policy and related 
strategies that allow them to groom the younger generations socially, culturally 
and ideologically. They have to provide an opportunity for the young people in 
Africa to grow up as responsible women and men, and as people who are fully 
aware of their identity, their historical predicaments and their destiny. 

(a) President Mkapa said that education must empower the recipient to 
initiate, manage and evaluate change. He added: 

“Our universities must be different things at the same time with a 
high capacity for flexibility and responsiveness to changing 
circumstances. They must at once advance, transfer and apply new 
knowledge, while continuing to forge a cultural identity fostering 
democratic processes and providing an avenue for integrative social 
mobility” (Mkapa, 2013: 296). 

(b) He also said that “[u]niversities must contribute to [the] building of 
a country characterized by national consciousness, group solidarity, 
and social cohesion” (Mkapa, 2013: 365). 

4.6. Public vis-à-vis Private Partnerships in University Education 

In the past 30 years there has been a tremendous increase in the number 
of private universities in Africa; in many countries private universities 
outnumbered public universities in terms of quantity. President Mkapa noted that 
positive move towards an increase in student enrolment in higher-education 
institutions. Since the development of the higher education sub-sector was a 
national agenda for all African countries, the increase in private investment in 
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higher education was a good example of a positive response to the public-private 
partnership initiative. However, a glance at the programmes that most private 
universities offered created a sense of pessimism regarding the role of such 
universities. Except for isolated cases, private universities avoided establishing 
comprehensive universities, preferring instead to put up a few programmes 
targeting areas of professional practice with high employability indices. They also 
avoided establishing study programmes that required high initial capital input 
such as engineering, medicine and the basic sciences. This predatory nature of 
private universities called for policy initiatives that provided the basic principles 
which should be followed by potential investors in higher education and which 
could at least include establishment of the basic criteria for the accreditation of 
universities, both private and public. The noted behaviour of private universities 
was also a wake-up call for African governments not to depend solely on private 
investment in higher education, at least in the short run.  They did not relegate 
their responsibility to strategically establish comprehensive universities that had 
great potential to contribute to the particular society’s development needs. 
Governments could also seek meaningful collaborations with the private sector in 
improving the quality of higher education. 

He emphasized the importance of forming partnerships to advance higher 
education. The first was a partnership between African governments and African 
universities. Secondly, he said, “There must be a partnership with the community 
where contributions can take the form of scholarships and endowment funds as 
well as shared costs of research and development.” He also called on parents and 
students to accept “the obligation to contribute a substantial portion of the cost 
of up-keep and learning.” He called for “a special effort to sensitise all 
stakeholders on the imperative to share costs” (Ibid.: 308). 

He also called on universities to raise revenue through income-generating 
activities like consultancies, while maintaining a healthy balance between such 
endeavours and academics. It was important that universities adopt a business 
orientation and eliminate unnecessary costs. He noted that “[universities] must 
be competitive in terms of the cost of education per student, in terms of 
marketability of their graduates …. None of the core activities should be cut off, 
either by sub-contracting them to more competent institutions or companies or 
by selling them off” (Ibid.: 297). 
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4.7 A National vis-à-vis a Regional Focus 

President Mkapa was aware that African universities had initially been 
regional hubs, for example Makerere in East Africa and Ibadan in West Africa. He 
advocated regional cooperation as one of the ways of sharing costs. He said, “We 
can and must consciously build the will and capacity for regional cooperation in 
higher education, in research and development and in extension services. We 
should seek to complement each other, not to compete with each other” (Ibid.: 
309). 

He called for universities to specialize in the areas they are strong and 
leave the areas in which they are not well endowed to others. “Against the 
paucity of resources of most African countries, to seek excellence in all fields of 
study is to court, at best, compelling mediocrity!” (Ibid.: 309).  

4.8 Reflection of the Past in the Present and Future  

President Mkapa called for a clear understanding of Africa’s past. He 
emphasized the need to understand what he called “our African heritage” (Ibid.: 
311). In the same vein, he noted the importance of breaking from and 
interrogating the colonial legacy. He said, “We must break from the legacy of 
colonial education, which emphasized the importance of papers - of certificates, 
diplomas, degrees … and a negation of our African heritage” (Ibid.: 310). 

Along the same lines, he saw a need for “creating a few excellent regional 
centres of African studies on mother Africa.” He called on us “to have pride in our 
ancestry, our heritage, our culture, our languages, and our way of life” (Ibid.: 
311). 

 Relatedly, he argued that Africa has “an area not of deficit, but of 
ascertainable comparative advantage, namely Indigenous knowledge across 
the rainbow spectrum and cultural values” (Ibid.: 380). 

He said that “[w]e must never let all traditional knowledge go to rack and 
rain” (Ibid.:380). It is our cultural heritage property which we must learn, 
elaborate, protect and put to use for the benefit of humanity. He added that 
“[w]e must build our knowledge advantages, especially in traditional knowledge, 
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which has in the past been undermined and vilified under pre-third world colonial 
and predatory industrial history” (Ibid.: 381). 

5. At Individual Level 

 President Mkapa had several pointers on how each one of us, individually 
and collectively, could, as scholars, contribute to the building of a knowledge 
society capable of transforming Africa. 

 In his excellent speech given at the Open University of Tanzania in 2003, 
President Mkapa told the academia that “[t]he time has come to give our young 
men and women new eyes that will set them off on a true voyage of discovery – 
a voyage of inner reflection, of renaissance, of new sightings, and of new 
opportunities” (Mkapa, 2013: 376). 

 He noted that though we pride ourselves in being endowed with an 
abundance of natural resources, a large country with a large young population, 
surrounded by neighbors for whom we are their gateway to the outside world, to 
exploit such a natural advantage, he said, “requires that we see the world 
around us with new eyes” (Ibid.: 381). In the same vein, he said that, while 
education is an ideal tool for reducing poverty and inequalities, and for breaking 
the barriers to inclusion, “[the] tool can best be applied when we adopt it to look 
at the world around us with new eyes” (Ibid.). 

 The same applied to the building of our national capacities. He averred 
that, in order for us to engage productively in the global market economy and to 
establish sound and effective institutions for critical support and regulation, we 
need new eyes. He noted that “[a]ll these can be achieved early if the education 
highway also gives us new eyes and mounts innovative signposts in our voyage 
of discovery towards a better life for a majority of our people” (Ibid.). 

He ended the speech by saying very emphatically that “[w]hat we are is 
what we know; what we will learn is what we will became. So learning must 
have no end. For the great ocean of truth still lies much undiscovered before us. 
And we need new eyes to discover it” (Ibid.). 

 President Mkapa emphasized continuous learning. He lamented the fact 
that there were graduates who never picked up a serious book or searched for 
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one on the web after completing their education. He continued: “I ask these to 
remember that the mind is a bit like a garden. If it isn’t fed and cultivated, weeds 
will take over.” He emphasized “periodic intellectual refueling and 
maintenance” (Mkapa, 311). 

 He also called on our dons to be far sighted. Quoting Mwalimu, he said 
education was like a mountain. “The higher you climb, the far you can see. We 
cannot expect you who have reached so far up this mountain to be short 
sighted” (Ibid.:314). 

 On a lighter note, he said that one day a professor who was long-winded 
and boring noted that one of his students had fallen asleep in class. He asked a 
student sitting next to the sleepy one to wake him up “John, can you wake up 
that fellow next to you”? “No, sir,” replied John. “Do it yourself, professor. It was 
you who put him to sleep, not me.” So, please avoid being boring professors.  

Lastly, he called on us to try to have as many good ideas as we possibly 
could. He quoted the French philosopher and essayist Allain, who once said, 
“Nothing is more dangerous than an idea when you only have one idea” (Ibid.: 
332). Talking about professors and politicians, he said he was once told that they 
shared one striking similarity. “They both find it very difficult to keep their 
mouths shut and their opinions to themselves.” (Ibid.: 306).  

Thank you. 
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